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PLANNING tHE WORKSHOP 



I 

I 



The initiative for planning this workshop .may aStgrt with either 
educators or parents but it is important tt\£t representatives from 
both parent and educator groups; be i lnelud^ bn the; program steering 
dbmmittee. ' The more ihvqlyement by members of these two groups the 
better, especially in an Squal and cooperative manne.r .. ;, " 

. : ; ; i , : / ...r " - — --■ : ; ■. 

Steteririft Committee v ■ . ' ^ 

The^teering Committee ' should be comprised of an equal number of 
parents and professionals.' Thrtree to five of each group would be best. 
They will be the ones to plan,' communicate, and then implement the 
workshop. Therefore, they should be selected based on their willing- 
ness, to take responsibility, their ^ availability of .time, and their 
rapport with members of their prospective group. (When professional 
associations and parent coalitions are the groups to organize such a 
workshop, the officers or leaders of ; such groups may form the Steering 
Committee.) 

The following is a checklist of decisions the Steering Committee must 
make in planning this activity: • * 

• When will it take plaoe? By including parents on the Steering 
Committee, the workshop is 'less likely to be scheduled at a time 
that conflicts with other major community events. 

V ' ; j' 

-V Where will it be held? Educators tend to schedule meetings- in the 
schbbl facilities but parents may find other settings tnore neutral 
and, therefore, more conducive to open communication;" 

• Who should attend? The Steering Committee must decide who, other 
than parents and teachers, should participate in the workshop , \ , 
e.g. , .principals, psychologists, speech therapists; etc. 

. # How should the worksh op be announced? Once it has be$n determined 
who is to atteftd, the Steering Committee should brainstorm ways to 
inform people that the event will take .place. # The committee may 
; choose to telephone potential participants and then* follow up with 
written communication or they niky choose to begin with a letter : _.. 
followed by 'a telephone call. Announcements may be made through 
school newspapers , local town newspapers, 6r^ local radio stations . 

• Decisions related to who should attend and how to announce the; 
wprtehbpT'will depend on what the group hopes the workshop will 

accomplish, i 
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Target Audience ; 

The workshop is appropriate for any groujj: T5? parents and educators who { 
want to improve their : communication with each bthef. : Sample target 
audiences include J 

i ' Parents whose h'ajnd.icapped children are in tegular or special 
classirooms, regu^Sr; teaci^rs, an5 . special educatiorf teach&rs * 



Parents of gifted ^children arid all school personnel involved . in 
gifted -programs. /m 

Parents of learning disabled children and all^school personnel 
/t ^i i ource teachers and other special education teichers, ^regular 

iers, schoojt psychologists, principals'/ etc.) involved in 
the delivery of services to learning disabled children. ' 

Foster parents, group home counselor^, and professional staf fl 
from institutional facilities.. A * 



Workshop fceader 



i 



The Steering Committee should select one person to b§ the workshop 
leader. This person, will actually stand up in front of the group and } 
lead the activities. If the committee prefers, two leaders can share 
the job. ' 

- i . . 

_. _ ( _ ^ ._ , * - - 

It is important for the leader to be able to balance the concerns 
of both parents and educators. He or she should be skilled at neutral- 
izing pptentially' threatening statements. He or she must be skilled at 
pacing the activities and keeping within the time limits. The workshop 
leader must be thoroughly famifiar with all workshop activities and be 
personally responsible for jmaking* -sure that all 'details associated with 
the. actual workshop presentation have been attended to (e.g., flip 
charts, markers, -.paper and pencils , duplication of handout^ etc.).". 

•' 1 •:. • 

Facilitators • * 



Though it is not essential, it wilj be^fielpful if the workshop*'leader(s) 
work with one or/ two facilitators, both of whom will help lead the 

^sessions, assist participants in carrying out activities , list major 
pbintk on f lip*charts, ; etc. Facilitators^ like the workshop leader, 
should be perceived as fair and concerned with the needs of both 

<parsnts and educators. In most cases, it will help to have one fac- 
ilitator who .£ft m a parent and "one who is an educator (not an absolute 
rule) . " - ' . 
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Setting . . / • ^ ••**' '. < * ' : . 

Tables and chjairs . should be set Up in a Way that is^ conducive ?£6 -in^ 
formal ^ relaxed communication. P4rticipants may be seated around < 
tab^isi in groups of abijut 5, so* that leaders are visible from ^11 
se^ts • Or, a horseshoe arrangement, with leaders at a table facing . 
the. group, can work .out well. Participants -should not, if at all 
possible, tfe 'seated in rows. There shoitid fee stiff icient .space in 
the workshop area for participants to meet in separate groups during, 
certain exercises, without being disturbed-.. - : 
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Activity 



Description 



Purpose 



Setting 



Materials 



Welcome, _ _v • 
: Overview :and' 
Introductions : 



Climate Setting 



Sharing Concerns, 



Bverview of\t he purposes of the 
workshop, Introductiorts by 
leaders and participants. ' 



Practice exercises* involving, * 
brief discussions and .selection 
of significant points. . 

Discussion aime'd at generating 
a list of problem/areas. 



To reconfirm and clarify ... Total Group 

what is to-be. accomplished.' - - 
To begin to. get to Know brfe - 5 ■ < 

another. " - '• . ■ 

To_relax participants and to Small Groups 

encourage open discussion. - ~- m 



To identify problems that 
'impede. productive communi- 
cation. 



0n,e group of 
parents j o/ie 
group, of 
educators ' ^ 



None.- 



Paper arid 
pencils: 



Flip, charts 
and felt ♦ 
markers 



Break 



Reporting 



Selecting ' 
•Common Concerns 



Ranking 



Presentation of problem areas. 



Selection of concerns common 
to: both groups. * 



Selection of greatest concerns. 



To share the identified. ■_ _ Total Group, 
problem areas with the total • : , * 
group • ■ * . 

To identify" clear areas of Total Group 

common concern that can , e 1 
serve" as the basis for • 

problem solving. :■ , . , ■ ■ ' . 

To narrow the number of , Jrfdiyidual ' 

common concerns for which 
participants will .develop >. """"_»" ; 
action., plans . . » . • . * 



Lists, of 
problems 
.•recorded on 
flip chart 

Flip charts 
and felt 
markers - 



Paper and 
pencils 



Lunch 



Beporting . 
Results of. 
Ranking.. * 

Transition 



Planning to 

improve 

communication 



Final Reporting 
and Summary 



Presentations of highest ranked 
concerns . ' "■ " \ * 

Description of how to develop 
action plans. 

Developing action plans . 



-Presentation of action plans. 



. To identify the problems Total Group 

the ma jority of .the group . 
selected as,.primary concerns. * • 

1 To 1 describe "the components Total Group 
of an action -plan.' ' * 

To prepare a. detailed out-. Small Groups' 
' line of action that] will be 
•undertaken to u allevf»t'e a \ • 

specific problem. . \ ■ .' - 

.To^aha^e each': action plan ■• Total "Group; 
; wixh She . total- groap* 



Chart listing . 

Greatest 

Concerns 

Handout of 
action plan ' ;' 
components 

Paper, Pencils i 
flip. chart f 
felt, markers 



Flip .charts 
and fey ,^ 
markers . 



1 



ERIC 



Overview and Introductions 

' l * ' ''*■'■ 

15 minutes t * • - ' 

Workshop "leader givss a brief overview of the purposes, 
of the wbrtcshop. Getting acquainted introductions by ' 
leaders and participants; • . 

. : : + |. i . i . ■_" 

To reconfirm and clarify what is to be accomplished . 
and to begin to get to know one another. i 

Total group . t . ' <^< . 

None ' , . • 

** - ■ - ' '. • * • 

The workshop leader greets the participants and gives ' 
a bri^f description of the purpose of the' wprkshop, ~ 
namely to enhance cooperative relationships between 
parents and educato^s^by communicating with e^ch other 
abimt' problems of common concern and developing an 
action plan to alleviate one or more ;of tho^e problems. 
He or she 'describes the "style! 11 of th^workshop and 
types of exercises- .that will be 'carried out, reastur- . 
ing participants tha;t no,.activities will mak£ them 
feel' .uncomfortable. Introductions should , begin with x 
the workshop leader (s") .and should include information . 
about hi^>.or Ser experience with exceptional children. 
Parents should tell a little about their child. Educa- 
tors should talk about - their role in school fend the ; 
nature lof the children they yprk with. Front' the b.egin- 
'ningV t'he workshop leader should use first names , and 
/should iiake a statement that tHis will, be done 'to foster 
a more infonnal atmosphere. (It helps to use ,name tags, 
and to have each person identify himself, by name when ^ 
he^speaks so that the* group gets td know one another as 
quickly >as possible.) / 1 



Desc 



' Purpose.?. . 
Setting r ] 
Materials: 

•Method? 



Exercise 2: 



Climate Setting (This Activity is^ optional.) ■ 

15 miniutes . • - - 

' . 1 1 ' 

The workshop leader presents' >some practice exercises ^ 
Ihvolving brief discussions and selection of signifi- 
cant points. ^ _ ,. ! ; .__ 

1 To relax participants and to 1 encourage open discussion. 

Small groups . . ; . • 

Paper and pencils i ' 

. -The workshop leader explains that this activity is de- 
signed to get people relaxed. There are ho correct or 
incorrect answers to the exercises The group will. be 
divided into subgroups based on thd criteria stated in 
eafch exercise. , \ *j 

Have participants choose a grbup biased on the age of the 
children they are most concerned about. As you -give the 
age groups, designate a corner or table at which the 
group should gather. For example, conv^e t.he. 0-4 age r 
U group at one table, the 5-9 at another, the 10-14 at a , 
\ ttiird* and the 15-18 at a fourth. Ask, participants to _* 
take a few minutes. to discus^ the. most satisfying 'thing 
about the children in that age group. , Allow 4 minutes 
for discussion, signaling when time is up. Ask a ... 
* representative oL each group to report one especially 
interesting LtMng that was identified.. " ... 

■ — - - - ■ _ ■ . V ' , - j-i- • 

•Have participants regroup ^ according to their ow^'blrth 
order in their family: Oldest ^ Middle, Youngest, Only 
Child. Ask. them to explore how their own birth order 

. 'rhas /affected them or made them the. individuals they 
= are. For example, are they bossier? More independent? 

' Repeat the criteria and give the location for each 
group. Allow 4 minutes for discussion and 1* minute 
for a brief report from each group. Call participants - 

- 'back, to the larger group. . 
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Activity :•_ ' Sharing Concerns things We Do and Don't Do k 

\' ■ . * »- ». -.. 

Time: 30 n^nutes 

.Description: Small group discussion- aimed at generating a list of 

problem areas. 

Purpose: to identify problems that are barriers to productive 

communication. 

..... s . . ■ . . ;_.. 8 : ; 

Setting: " One group made up entirely of parents, one x>f teachers 

and other professionals. 



Materials: Flip charts, felt markers s . 

«. «» -- - - _' » . ____________ _ .. . .<! • . * 

Method: - The workshop leader might begin by -saying, "We all 

recognize that we sometimes have ideas or do certain 
things that keep us from working together. It certain- 
ly is not planned or. deliberate -but does cause problems . 
* During this activity, we will generate^ a list of some 

; things that we do that may prevent parents; and eBuca- . 

tors, from cooperating effectively for the good of the 
children. Please 'feel free to lis£ anything that comes 
J to mind. We are hot Here to judge butt rather tp find 

ways to work together f oir children. 11 

. - .; • Divide participants into separate groups — one of 

parents, brie of teachers arid, if represented in 
large enough 1 numbers , therapists, diagnosticians, 
.•- principals, etc. * i? 

• Ask parents to identify specific things they do 

• that do riot contribute to working with educators • 

; in the most effective way possible. 

• Ask educators to db the same. . 

• Have .each group choose a spokesperson who will 
write responses on a flip chart atjd later ptesent 
the list to the total group . - 



• Each person in the group should, list at least one 
thing. - " 

V # Repeat the activity, asking for things they do that 

do^eontribute to cooperation between parents and 
professionals. \^ 

.Rules: * Parents and teachers should talk only about themselves , 

and not about what the other group doe's or doesn't do. 
This is not a blaming session. Each person should. talk 
only about his or her .own behavior. 

The small group spokespersons, should serve as recorders 
and mak^ sure that the language they write down is "OK 11 
> with the person who made* the statement . 
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Activity! 

.Time:- 

Description: 



Ptiroose : 



Setting: s 

' * ' i 

Materials: 
Method : 



Reporting 

: v..- 

30 minutes 



Group 'spokespersons present problem areas identified 
by : their -groups.^ . . % " - v v 

To share identified problem areas jj^tfi <the other 
groups . ' ; 

Total group .. ', 

Flip charts, felt markers 

Just before^ this activity* spokespersons should be 
chosen to .report their"group f s concerns about things, 
that Kinder cooperation (as well as those things' _ 
they've identified that foster cooperation) ..' Display 
the lists that each * group has developed and askthe 
spokesRersdtts to provide a narrative about theij 
group's discussion qnd the ideas on the- list. Group 
members should be encouraged to clarify ideas if thfy 
wish. Jhis discussion could involve sensitive areas. 
The wofkshop V leader (s) and facilitators must be aware 
of the group's reaction and provide support to those 
who need it. Don't fo r%e£ to discuss the areas of 
cooperation, . 

Sample* lists generated by parents and teachers who 
participated in field testing this workshop are 
presented on pages 16 and 17 . 
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Activity: 
Time:* 



Setting: - 

Materials: 

Method: 



Selecting 
30 minutes 



Description: Workshop leader records concerns common to groups 
Purpose: 



To identify clear areas of common concerns that can 
serve as the basis for problerh solving. 

Total group ' ** . w ; . 

Flip chart, felt marker 



Usijig the concerns raised hy the, groups, "pave the 
total group decide which of the concerns or "problem 
areas 11 are common to all groups. Although the wording 
may be different, if the idea is basically the same, 
list the ""concern on the chart labeled "Common Concerns, 
See page 18 for a sample list of common' concerns, 
* *- * 

The hope is that many of the concerns will be common * 
ones. The workshop leader might ask, ""Does the list 
of common concerns begin to .explain why barriers exi,st 
between parents, and educators who are trying to work 
together?"'^ If "communication" does not surface as an 
issue, it mj$y_ be suggested" by the workshop leader. The 
workshop ieaaSt should get donsensus^ from both groups 
before placing something on the "common" list. 
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Activity: Ranking ...>.« 

Titiie: 15 minutes , . 

Description: Participants select items of greatest concern to them 

"» ' ; from the list of common concerns. 

Purpose: To narrow the. number of' coiranon L concern^ for Which the . 

" participants will develop action piani. ■ • r '• 

* * * 

Setting': Individual 

Materials: V Paper and pencils for each participant 

Method: Pisplay the list of common concerns. Each concern should 



be "numbered or coded so that it can be * identified in an * 
abbreviated form. Ask participants^ to select their top • 
five concerns and to write them down in artier of priority \ 
with their most serious-concern listed first-. — Stress -tt\at-r 
given the time constraints of this workshop, riot all con- 
cerns can be addressed. Therefore, their ranking will 
help pinpoint the most critical issues or concerns. (See 
page 18 for a sample list of Greatest Concerns,) 



.: IF, 
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Activity: 
Time: " i . 



Lunch 

45 minutes 



The time for iunch remains flexible so that the mornina 1 s schedule 
"can be adjusted if necessary. Encourage the participants to mix 
during the lunch period. The facilitators should split \up too! 



\ 

v 

— - \ 



Before the facilitators join the group _fbt\ lunfch, ifhey will heed 
to tabulate the ranking of concerns and write the group's , top three 
to~five concerns on flip charts to get ready for the afternoon 
activities; 



How to Determine Are as of Greatest Concern 



For each individual's list, assign a value of 5 to the concern listed 
first, 4 to the second concern^ and so on; Hsing^a master list of 
common concerns, write the rank from each participants list next to 
the corresponding concern. ' When tHe ranks have allvbeen recorded on 
the master list, \jidd together the numbers for each item. The Item 
with the>highest cumulative rank may be "assumed to be \ of greatest 
concern to the group as a whole. - * \ 




1. "Seeing each^other in stereotyped roles. 3, 2,4, \, 3, 3 

2. Time limitations . 2"*1*2*3*1*2 =11 
3# Need for open communi c a*t i on . 5,4,5,2,3,4 = 23 

4. Unclear expectations, 2,1,3,2,3,1 =12 

5. Need to /efine responsibilities, 4,3,1,5,2,3 = .18\ 
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Reporting^Results of Ranking- 
15 minutes (flexible) 



s^ription: Workshop leader presents the highest Tranked cbncerris. 



To identify the problems the -majority. of , the group 
identified as primary .concerns. .1 ] 

JotaJ group - y :t 

Chart listing- Greatest Concerns ' 

Describe the method used' to select the top concerns., \ 
Allow the group to discuss the results of 'the . ranking* * 
and to come to a consensus about the concerns 1 9 '^be 
addressed during the remainder of the workshop; Lunch 
may serve as ^ah incubation period at which time addi- 
tional concerns may em erge. If there is; a stroQ g"__feelin g 
that something else should be added to the lis do so'. 
Jfie last item on the list of Greatest Concerns (se$ pdge 
18) emerged during the lunch discussions from .the. <>. 
grqup that field 'tested^ the workshop. « It was originally 
on the parents 1 list but \ because participants - I felt a 
strong need to work oh this problem,- it was added to * the 
li$t of Grea^st Concerts. This ii also a^ good time to 
2onso|idate , concerns, J to eliminate those that* duplicate, 
and to rephrase some that how -seem to Bit into one or 
more of the Greatest Concerns/ K 
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Activity: 



on 



Time: 



15 ipinqt^s 



Description:: 




Workshop leader describes £ow to develop an 
i action plan. . * . 

To describe the components of an action plan so 
participants caru apply the process to selected 
problem areas. • 

• >* 

Total group * ■ - 

Handout of action plan components 

Distribpte the worksheet listing the components of v an 
-action plan. V Review the meaning of each- component and 
stress the importance of formulating the basic content 
a plan before Jleaving today f s meeting;. Give an 



. of 

.example of ah action plan that could work, but be 
/*\areful not to take over the task. (The worksheet 

F™ a ?t-er 4 s on P^ge 19. The appropriate number of^ 
' ; ^copies should be duplicated before the workshop.) 



Next, participants should divide into groups to work 
on developing action plans according to their fnterests. 
An effort should beynade to have at least one group 
draw up ah action pifcn to deal with each of the common 
qoricernsi, Some groups may want to tackle -more than 
one.^ One group at thV pilot workshop tackled them all! 1 
The workshop leader should ass'ign locations for each 
group and ask the groups to choose a facilitator to 
present thjeir plan 1 at th£ end of an hour. If some 
* people prefer to work alone , they should be permitted to 
do so. ' i •,. 
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Activity: 

■ * . . x. 
Time: 

Description:: 
Pt^rpQse: ' 

' Setting: 
Materials: z 
Method: 



Planning 

60 minutes . 
Small .groups develop action plans 

Tb prepare a, detailed outline of action that will be 
undertaken ; to alleviate a specific problem. 

Small Qroggs , - . ~ m ^ ' 



Action plan worksheets • . ' • - 

the facilitators Will wander from group- to group clari- 
fying, as needed, the process of developing an action 
plan with specific strategies for implementation. Gfoqfc 
work is encouraged because it is hoped that the action 
plans will be taken back to the participants' local area 
or school where highly specific efforts can "take place and 

real differences can be made or* behalf of exceptional 

children. 
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Activity: . 



Final Reporting arid Summary 



Time: 

Description: 
Purpose: 
^Setting: 
Materials:' 

Method: • 



30 minutes 



Group representatives present action plans. 

To share each action plan with the total group. 



Total group. • 

Flip charts and felt markers -(to be available to the 
group representatives as aids in their presentations) 

Representatives chosen by each group should present 
a statement of the problem to be solved arid a descrip- 
tion of the activities in the action-plan. Within each 
action plan should be a method fof deciding whether or 
not the problem was sufficiently addressed, and if not, 
what further steps should be taken. ^ 

For example, if. the problem was that the educator did 
not adequately explain educational terminology used, in 
a child's IEP and the parents, were -confused by the 
jargon, 'a wa^ of evaluating whether the action plan _ 
sufficiently 'solved .the problem is to develop an anony- 
mous survey for parents to reflect, on the clarity of 
the IEllP^-^Hepending bri the -results of thi survey, the 
action plan could be reworked , adjusted, or could stay 
the same. S 



After the groups have presented their action pians^ 
the workshop leader should try to sum up - the day's 
-activities, emphasizing the progress tfyat has been 
made, the importance of follow-up t/ and ttye need for 
continued effort. Have the participants fill out 
evaluation forms ^befor^ leaving. The master evalu- 
atipn form J:"s on pages 22 and 23. 
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PARENT AND teacher concerns r 

Parent Concerns \ 

■ » . * 

• Having a preconception that teachers are experts arid that parents 
are inferior^ 

..... « k / \ 

• Need for more information; » ' « 

• Reluctance to take initiative, 

• Feelings of' ignorance abbot hdw the system works, " 

• Feeling defensive, ^ : 

• Feeling nervous. : x . . 

_ _ . ' _ __' _ _ \. _ _ % . / . . . i 

, Relying on the professional to give important details about the child. 

- . ' i . ^ • - • - ■ _ • . 

• Not expressing feelings but of? fear of £eing misinterpreted or being 
: seen as threatening to 'the teacher, ' ' f m ' '■ 

• Afraid to interfere with^ teachet-studdnt relationship, - ' 

-- '- V - ; . > . \ >: ' \_ . • ^ , ... \ 

• Reluctance to criticize teacher in child's presence for fear of in- 
fluencing the child's opinion of the teacher, 

• Failure to follow through, % ; 

• tack of dissemination bf information, , 



Te.acher Concerns 1 „ f ; 

• Fear qf dealing with non caring or nonunde rstanding parents, 

•■?®*?_®^_??S?? n ?^*?^?yi "thi? affects how we deal with parents, i.e;, 
makin§ promises, saying what we feel. 



• Feeling intimidated by too many professionals at I'EP meetings,, 

• Feeling that sometimes we can't be honest. 

• Scheduling limitations cause certain omissipns in program. 

• Forgetting to communicate, record, arid provide feedback, - 

• Frustration that some things don't get done because of a lack of time 
err organization, 

• Required paperwork forces communication with parents to take a b'ack 
seat, * ■ > ■ 



T eacher Concerns (continued) ! . " . A 

. - - ■ - ^ 

• Because of the system, the IEP meeting is 3 almo^t "after- the fact. 11 , 

• Use of jargon (don! t like %o % )» . ' J - ^ 

• I*ack of finesse; distress when .things dbn*t Bound right, ' * 

• iSidirrating of pareaCs^ abilities'. " . - ^ ^ " 

r • . .. :. ■ ' ; ' ' . ' ' • " . ^ 

i Forgettirig^ that; the child goes hotne to the par^nt-s— he or she does 

not "belong 1 * to the teacher. 

i Feelings of. sympathy for parents., especially whSri; % \ - 
a# . More than one child # is handicapped 
b. Child is identified late ' • 

T " ' l j. »__■*_ ■ 1 k ' 

9 Fear that parents think their child isn 1 t doing well because of our 
teaching,, so we-^tend to keepour distance. i / 

• Tendency to "pass the .child along" rather than disappoint parents. . 

• . • . i ...... . ■ 

• Not knowing "where parents ate at" concerning their ability to;/ 
understand what we say. ■ ;"' 



'4t 



*L7 



vr r 
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COMMON AND GREATEST CONCERNS 

•• V . \ ; ' K . ' ' : " • * V . ' *r* , , » . 

Connnon Concerns 

1, Seeing each d their in stereotyped ralfci;, , >. * 
2i Time" limitations^ n V : / '*'r. tl ' .. > , 

3. . Need fbr open common! cation i .*:' * * '■ - - . ; 

4. Unclear expect&tion§v . . ? v -. v' j 

; ( ;5s Need to define responsibilities arFd cSpalilitiis 'of each"/ 
. 6 T /ten,dency"to underestimate <*ach btfeift ;; • . . " - 

7. Use of' jargon,' * - :■ 

8, Transporation and distance. » 

> 9. .:F<Bar of blame. • :;\ ; >> ^ 

10. Fdar 'of offending the other, : . 



i 



Greatest' Concerns 

■ " ■ - - « '- . ■'* - . 

The need for open communication*. 
Need to define -fesRShsiHiiities. 
Seeing, e'aeh^ot^her in .stereotyped^roles, 
Lack of diss^tttirialiiSrt; of i information. 



4 *\ 
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\ ACTION PLAN DEVELOPMENT 



Begin «with tbe result you would most like to accomplish. What w^ill your 
first &tep be? When and who will t^ke it? What -can you foresee as 
sible (next 4 steps? How will *you know when your plan is achieved? Wh^ 
will you turn for advice and assistance?' ■ s . ; 



it has 



to be done? 



Who will do it? 



How' and when? 



2. 



3. 



r 



4. 



5. 



6. 



JS. 



- - : • : - :. . 1 

Can you foresee a realistic target date for reaching this goal? 
(Use additional sheets if necessary;). ^ . 
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ACTION PLAN EQUATION 

] : • ■ ' ■ - ■ •-"••- / 

The problem to be addressed in this action plan is: 



/ 



3 



Here are some possible ways to evaluate the action plan 1 s success: 
•Survey. persons affected by and /or involved with the action plan. 
Interview persons affected by and /or involved* with the. action plan. 

• Solicit letters from those affected by the action plan. 

• Observe persons affected by the action plan. ^' '■">■. • 

• Keep records of changes resulting from the action plan. ^ : ' 

ijp':. Meet as a group to discuss expected and unexpected results of the 
action plan. ' 



Evaluation Strategy (ies) • Person (s) Responsible Completi on Sate(s) 



2E 
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' WHERE CAN YOU TURN FOR ADVICE AND ASSISTANCE?' . 

Consider other people and organizations that may be sympathetic or 
supportive of your action idea. List these resources. How can they 
strengthen your efforts? f f "f • . • 

Resources How Can They Help? 

l. ' - . ' 5 . ; - r 



:2. 



3. 



.4. 



5. 

6. * . 



7. 



8. 



9. 
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POST-WORKSHOP OPINION SURVEY 



Please take a few minutes to give us your opinion about the workshop. 
Your comments will help us -make revisions .so that parents and teachers 
get the most ost of future workshops of this kind— 



1., Why did you come to this workshop? 



2» Did you get what you expected from it? 



3. What would you have liked to include in this workshop that was hot 
covered? 



4» Was there any activity that you think should not have fceeri included? 



5. What was the most useful part of the day for you? 



> _ _ _ . ^ * 

6. Did any of the subjects make you feel uncomfortable? If so, please 

list them. j 



7; Did any of the activities feel incomplete 



8* Do you believe this kind of exchange helps to build good relationships 
between parents and teachers? 



&. Will you do anything new or differently as a result of this workshop? 



16. Do you think that more would have been accomplished if you had met 
for two successive days? a 



Hi Would you haveTattended a workshop of this type for two successive 
days? ' : ■ * 



12. Do you think others would be willing to do so? 



Any <5the£ comments? 



Are you a P arent T eacher 

Please' do hot sigh ydiir name. 



Thank you. 
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